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November 11, 1999

The Honorable Richard Grobschmidt
‘Wisconsin State Senator -

'Rm. No. 104 S, Capztol

~ Madison, WI 53703

f-Daar Senator Grobschm_.id.t:

The Senate Committee on Organization has approved your request for the
Members of the Senate Committee on Education to travel to Milwaukee,
Wisconsin on November 29, 1999 for the purpose of conducting a Public
_Hearzng on Ciearmgheuse Rule 99-030.

.. It s the Comrmttee 8 understandmg that you are seekmg reimbursement for
all actual and necessary expenses associated with the committee members’
attendance at this hearing. - It is further understood that you are seeking

_ approvai for additional staff support from the Senate Sergeant-at-Arms and
the Legislative Council, as well as transportation as needed.

Your request has been approved contingent upon the Senate not being in
session. Please let me know if you have any questions.

Sincereiy,

(et Cyata,

CHUCK CHVALA
Chairman
Senate Committee on Organization
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WISCONSIN EDUCATION ASSOCIATION COUNCIL

Affiliated with the National Education Association

WEAC Statement of Support for
Clearing House Rule 99-030 Relating to Teacher Education Program
Appraisal and Licenses
By
Stan Johnson, Vice President
Wisconsin Education Association Couneil

Testimony
Senate Education Committee
November 15, 1999

Over the past 18 months, WEAC members and leaders have been discussing the
Department of Public Instruction’s (DPI) newly proposed licensure rules. In 1998, the
WEAC Board of Directors (the elected representatives of WEAC’s 88,000 members),
spent a day discussing the potential impact the new rules might have on members and
their students” learning. The WEAC Board chose to support the licensure rules.

The rules were then discussed and debated at WEAC’s Representative Assembly in
April, 1999 by 1,000 elected WEAC leaders. The RA sustained the Board’s decision to
support the licensure changes making it WEAC’s official position.

WEAC’s support for the proposed rule is centered on the fact that it creates the
opportunity for teachers to assume responsibility for the quality of the profession. It also
provides unprecedented opportunities and choices for teachers to direct their own
professional development and strengthen the teaching profession through increased
accountability.

For the first time, Wisconsin has clearly defined the characteristics of a good teacher
through the 10 standards for teacher development and licensure. The standards will help
the public understand what it takes to be a successful teacher.

WEAC believes the new rule will strengthen the teaching profession through a focus on
demonstrated skills and increased accountability.

In the new system, teachers will demonstrate knowledge and teaching competencies.
Each teacher will become actively involved in improving the profession and his or her
own skills and career options, creating more public confidence in the teaching profession.

The new rule changes are based upon research about learning and professional
development and create the opportunity for teachers to assume responsibility for the
quality of the profession. These opportunities include recruiting and training mentor
teachers, selecting and training local professional development councils, and bargaining
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the financial recognition of licensure and the time needed for professional improvement.
The new system will create a clear and objective picture of what teachers know,
understand and can demonstrate.

The new system gives teachers the opportunity to design renewal paths appropriate to
their students’ needs and their own goals for professional development. This new
commitment to restructuring is based upon what experience and research tell us: more
highly skilled teachers create better learning for students, which is our ultimate goal.

In his State of American Education address earlier this year, United States Secretary of
Education Richard Riley proposed that states implement licensure systems that include
“initial,” “professional,” and “advanced” licenses. Wisconsin appears to be on the
threshold of doing just that—provided the proposed rule is adopted. Adopting the rule
would signify to Wisconsin’s citizens that the state is committed to enhancing teacher
quality and improving student learning.

WEAC strongly supports this concept and looks forward to the adoption of the rules.
Thank you again chairperson Grobschmidt and members of the Senate Education
Committee for this opportunity to speak to you today.




TOMMY G. THOMPSON

Governor
State of Wisconsin

November 16, 1999

John T. Benson, Ph.D.
Superintendent o
Department of Public Instruction .
125 South W ebster Street
Madison, WI 53702 .

Dear Su}ﬁéﬁ_ntendent Benson:

I 'want to thank you again for taking the time to meet with me in J anuary and more recently with
my staff to discuss proposed changes to current teacher education and licensure requirements,
As you know, in'my last two State of the State addresses I have advocated reforms in the way we
license and ceﬁify teachers in Wisconsin. I appreciate your willingness to provide leadership on
this important effort io improve our educational system.

- Tunderstand you have completed a lengthy public engagement process and have submitted the
'PI34 rules package to the Legislature for its concurrence. The proposed rules bring some very
positive changes to the licensing and training of Wisconsin’s teachers. Among the aspects of the
licensure and training package I am pleased to support are the following:

> Thtée-_zie_rs'd-1icens_ing_ structure (Initial, Professional, and Master) to provide our teachers a
more defined career path: .~ : :

More measurable performance standards for licensure.

Content testing of prospective teachers through a State-mandated exam.

Public reporting of scores of prospective teachers, which should provide data to compare the
performance of teacher training institutions.

Clearer provisions for the creation of alternate licensure programs to allow professionals
from other fields to make an easier transition into the classroom.

» Provisions for the inclusion of student performance in licensure reviews and renewals
(required at the Master level).

Allowance for the creation of experimental and innovative undergraduate teacher training
programs within University of Wisconsin institutions or private colleges.

» Special, more flexible licenses for charter school teachers.
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1 understand you have agreed to establish a committee to study the implementation of this
package. Isupport this effort, and 1 look forward to working with you as it progresses. As this
committee moves forward, I urge you to include as many parents as possible 1n the deliberations
so that families will have a sound understanding of how the tramning and licensure rules will
affect and benefit student learning in the classroom. [ also ask that we meet staff to discuss vour
conclustons before you announce any changes in the interpretation of these rules.

As Wisconsin continues to add to its many achievements in elementary and secondary education
and increases the quality of teachers in this state, [ am mindful legislative initiatives might be
needed to expand the concepts embedded in these rules. The rules framework is a good first step
in focusing teacher preparation and training on our goal of raising student achievement. [ hope
you will partner with me and other education groups to develop a pay-for-performance proposal
in the next few months to build on the foundation of the rules.

I 'thank you for the effort you and your staff have put into producing these rules, and [ look
forward to continuing to work with you in the future.

Sincezgly,

“TUONPSON
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Senate Education Committee
Testimony of David J. Ward, Senior Vice President for Academic Affairs
November 17, 1999

The University of Wisconsin institutions have a long and proud history of preparing Wisconsin
teachers. Teacher preparation programs have been and continue to be a central part of the
missions of our UW instititions. We support progressive efforts to improve teacher preparation
programs and we support a closer partnership between schools and universities in the preparation
and continuing professmnal development of Wisconsin’s educators.

Our education deans and faculty have been involved since 1993 in the process of creating these
new rules. The UW chancellors and the Board of Regents have also discussed the rules. From
those discussions, it is evident that there are ‘many components of the proposed reforms i in
teacher educauen and hcensmg that have received the endorsement. of the University of =~
Wisconsin institutions and uw: System Admnustratmn ‘We support most of the pmwsmns of
the draft of PI 34. Clearly provisions to ensure the success of new teachers is in the best interest
of school districts, parents and children. Those spemﬁc components include:

1. The proposed system of _gradu_atcd licensure--beginning, professional, and master educators—
would enable teachers to advance within their professions throughout the course of their
careers.

2. Teachers would not have to leave the classroom (and move-into administrative positions) to
advance in their careers, or to receive professional recognition. This license structure would
also address the critical probim:n of retaining teachers, especially teachers new to the field, by
providing them with. career ladders. - Both the universities and the school districts make .
substantial investments in training new teachers, yet many teachers leave the profession early
i their careers.

3. A performance-based approach to teacher education program approval will i improve
accountability. We have a knowledge and experience base for performance-based
assessments such as portfolios and observations that will enable us to develop flexible and
meaningful program accountabzhty :

4. These reforms to teacher education will provide greater compatibility of mdlwdual teacher
goals and professional development with school district needs and priorities.

In spite of the UW System’s strong support for the general reforms in PI 34, there are some areas
of concern that we must note:

1. Our concern is that the draft rules may indicate a very costly, one-size-fits-all mentoring
program for new teachers. The mentoring process for new teachers is a necessary goal, but
we believe that any mentoring process needs to be affordable and workable. To that end, we
support the Department of Public Instruction’s idea of an implementation committee that,
after adoption of the rules, will allow more efficient and flexible approaches to new teacher
mentoring. As currently proposed, these changes would require additional funding for
schools of education. Institutions and the Board of Regents are particularly concerned about
the role of UW faculty in the teams that will advise new teachers concerning their individual



professional development plans. The approach to this team-based professional development
planning must be flexible, and multiple. Alternative models must be permitted.

9. The most recent version of the draft rules contains provisions that will significantly expand
alternate certification. We support innovative approaches to teacher preparation and believe
that competition among providers of teacher preparation programs is healthy. However, we
are concerned about the broad expansion of alternate certification. Our concerns are twofold:

(1) The rules contain many provisions concemning standards that certification programs
would have to meet. Those standards include faculty credentials, facilities, technology, and
other measures. It appears that these same standards would not be applicable to alternate
programs. If quality standards for programs are deemed essential to ensuring the quality of
teachers who are prepared in those programs, we have to question why they are not
applicable to alternate certification programs.

(2) The current draft of the rules does not appear to contain accountability for alternate
certification programs. While both public and private institutions of higher education will be
held accountable for the success of their graduates in, for example, their pass rates on teacher
tests, there is no provision in the rules that would hold alternate providers accountable. Let
me reiterate that we support alternate and creative ways to meet high standards for teacher
preparation; but we should not support lower standards and reduced accountability.

We are asking the committee to review carefully the alternative certification provisions and ask
the Department to make revisions to conform them to standards similar to those required of
teacher education programs. _ |
. Thank you for your time and patience in hearing testimony on this important issue.



Senate Hearing on P! 34, Madison, November, 17, 1999

Testimony from Joan North, Dean of the College of .
Professional Studies, University of Wisconsm—Stevens
Point

- Thank you for your careful consideration of this
important document which could make fundamental
changes in teacher certification, teacher licenses, and
teacher preparatmn Many people have views about P34
because a fundamental change inthe preparatwn and
development of teachers touches us ali -

We want the best.. We want the best for our state and we
want the best for our children. And many who worked
countless hours--or years--on Pi34 hope that it will
del:ver the best. Many of us in public higher education
were at those tables and on those councils, striving for
_the mag:ca! ideas which would really make a_d"' f_erence

* And in the end or almost the end, we thought that we -
had a courageous, but do-able apprcach to teacher
education which funneled: r:ght mto a results—orzented
teacher hcensmg program e

The new appreach mcludes a common set of quahty
principles, capstone testing, and a focus on the results
from all of our courses—-how our senior or graduate
really does on the job.

Pl 34 also requires colleges and universities, as Pl 4 did
in the past, to assure quality of the operation itself--high
grade point averages; qualified faculty, in-depth school
experiences, technok%y and library support to name a



few. The state did not want fly-by-night store fronts with
little resources preparing our teachers. These rules are
in subchapter IV " Institutional and Program Standards,"
8 pages of guality assurances that all colleges and
universities must achleve in order to be in the teacher
educatmn busmess |

But suddenly a week or so ago changes were made in
Pi 34 which abruptly reversed the engines on the quality
train. A small paragraph was added--c under “llcense
;based on equwalency"»~wh:ch states that the
Department of Public Instruction will epen the door to
"alternative tramtng" pmgrams, ‘Hmm, there's a thought.
Every CESA or district or the School Boards
Association or Uncle Wally s Ftllmg Station and Teacher
Certification Shop—~ all could go into training teachers
for initial certafacataen And you know what? According
~ to this Ianguage none of them would have to abide by
the same "Biz;pages of assurances about quality

BE operations. | kid you not. "Teachers R Us" outﬂts cou'ld

put as little mvestment in their “trammg” as they choose
as !ong as they can tutor the:r chents te pass the state

. 'tests

Somethmg is wrong here lf the elghtwpages of
institutional and program standards assure the public
that colleges and universities invest in high quality
teacher educatton why wouldn’t the public want those
same assurances about any new entity that strolled into
the certlfxcatzon arena‘? Makes no sense to me. |

Theoretical_!y a_ll these emi;t-ies will be able to factory-
produce so many teachers that we will never have to



worry about any possible teacher shortages. But, |
might point out that college and universities are capable
of doubling their teacher education enroliments, with
adequate support--we did it in the 1970's. Furthermore,
there are already ample provisions in Pl 34 for dealing
with shortage areas without resorting to turning teacher
education over to "training centers."

In summary, these new rules will challenge all of us in
teacher education, and we are up to the challenge. Like
you, we want the best in education, so let's leave the
short cuts, the Teachers R Us, to states with less to
lose.



My name is Eric Liljequist. This is my 29th year of teaching
elementary school in Madison; | currently teach 4th grade at Falk
School. Thank you, Sen. Grobschmidt and members of the
Education Committee, for taking the time to listen to us today.

I have several concerns with some of the components of the new 3-
tier licensing proposals as | understand them. | am quite bothered
by the peer review or peer evaluation component of this proposal. -
I believe this could have a chilling effect on teachers collaborating
with one another, sharing plans and materials. If | was going to be
judged by my peers, would | want them using my excellent self-
devised lesson plans? What if a passionate liberal is evaluating a
passionate conservative - or vice-versa? Can we as humans always
leave our personal opinions out of such decisions? | believe that the
proposed peer evaluation component would also have a very
negative effect on teacher solidarity, which for me, as a strong union
supporter, is a very important issue.

Furthermore, | believe that Peer Review is in direct conflict with
State Statute 111.70, which requires a license for supervision.
111.70 defines supervisors as any individual who has the authority
to transfer, suspend, lay off, recall, promote, discharge, assign,
reward, or discipline other employees. = Colleagues by any
interpretation of this statute are not supervisors. | also have large
concerns over the expense of this initiative. It would be necessary
to hire substitutes (of which there are not currently enough) for
teachers who would be serving as mentors or evaluators. According
to estimates, the State would pay about $600,000, while the local
districts would have to pay about $3,450,000 per budget. Already
strapped by the Revenue Caps and QEQ, where will districts getthis
extra money and still fix those leaky roofs? |

Another question | have is; will this work? Will this result in even



better teachers for Wisconsin? Will the ultimate result be even
better student achievement in Wisconsin? Our kids have been #1
or #2 in the nation for the last 10 years. Will this untested change
in the system make them even better? None of these proposals are,
tomy knowledge research based. Where is the empirical evidence
that if we do this, it will result in improvement? | think you, Senators,

should demand some kind of compelling evidence thatthisis a geod-
thmg We've all heard the old saying “If it ain’t broke, don’t fix it.” s
this a kind of Red Green approach “If it ain’t broke, let's break it'?
Senators, when the D.P.I. held hearings on these new licensing
propesals around the State, two-thirds of those testified were against
them, and yet the D.P.I. seems to be in favor of this. Please listen

more carefully than the D.P.I. d:d

Sen Grobschmidt | would like to quote something you said last
year: “Within the last year UW-Milwaukee graduated only 10
teachers cemf ed in science, ten in math, and only one in computer
science - young people are going into other fields - fields other than

educatzon ‘because there’s this cap on teacher salaries caused by
" the QEO”. In addition, this a.m.’s D.P.I. Home Page tells us there

are 2000 teachers who are teaching under emergency licensure ~
i.e., in any area for which they are not professionally prepared. Do
you really believe these new proposals will improve teacher quality
and therefore student learning?

Thank you for your consideration.

Sincerely,

Eric Liljequist
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WiSCONSiN COA&!T!ON FOR ADVOCACY
= THE PRGTEJIQN AND ADYOCACY SYSTEM FOR PEOPLE WITH DISABILIT]

TESTIM()NY REGARDING CLEARINGHG{}SE RULE 99-030 (PROPOSED PI 34)
by
) effrey Sp;izer«Resmck
Managmg Aitornay
-November 17, 1999

As many. of you pmbabiy know the W;scﬂnsm Ceahtion for Advocacy (WCA) 1s Wisconsin’s
deszgnated protection and advocacy (P & A) agency which advocates for people with disabilities.
Asa Managmg Attorney at WCA, one of my prmcxple respons;blhtaes is to-advocate for the rlght
to a free appropnate public educatmn (FAI’}SI) for children with dxsab;lztzes in Wxscensan schools.
Needless to say; a critical compenent to: pmwdmg FAPE for children with dlsabxht}es involves
providing: them With access to; quahty educatmnal grofessmnals We beheve that although the
propesed PI 34 takes 1mp0rtant stndes in 1mpmvmg such access, it does nc;i; go far enough.

proposed PI 34 it is: 1mporiant to note that as I understand 1t the consensus was reached between
the Department of Public Instruction (DPI) the state’s largcst teachers’ union (WEAC), and the
school boards’ association: (WASB) Atno pomt 'other than through-the public hearings in-
March of this year, did DPI engage WCA, the Quality Education Coalition (QEC-a statemde
coalition of mdwzduals and ergamzauons advocating for quality special education), or any other
d;sabzhty ergamzatwn in the discussions surrounding the: significant! modifications-to-the -

-proposed rules as prﬁsentcd pubhcly about 8 months ago, _‘WhICh lead to tha puzported caﬁsensus

reached; and pubhshed by DPI on November 1, 1999.

Neediess to say, DPI’S exclusm of these of us interested in special education from a parents and
children’s perspective, ieaves usin an awkward pesztmn at this point in time. This mammoth
rule, which represents a sea change in the licensure of all education professionals, certainly sets
forth significant improvements in the potannai 1o deliver FAPE to children with disabilities.
However, because the rule also omits other potential improvements which could have been easily
made, WCA supports certain provisions of this rule, and does not support other provisions, as the
following testimony sets forth.

We are pleased that from the outset of the rule, the definitions section recognizes the need for
teachers to understand, “curriculum adaptations for children with disabilities or other
exceptionalities with related ontcome measures.” See proposed PI 34.01(39). This theme is
amplified under proposed PI 34.02, which sets teacher standards, and includes a requirement that,
“The teacher understands how.children with broad ranges of ability learn and provides
instruction that supports their intellectual, social and personal development.” See proposed PI

i
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34.02(2). These standards also require teachers to understand, “how pupils differ in their
approaches to learning and the barriers that impede learning and can adapt instruction to meet the
diverse needs of pupils, including those with disabilities and exceptionalities.” See proposed PI
34.02(3). We are similarly pleased that these standards are replicated in the proposed rules on
Administrator standards and Pupil Services standards. See proposed PI 34.03(1) and 34.04(1).

Regarding the education of teachers, we are puzzled about the glaring hole in understanding
minority group relations, which does not refer to people with disabilities in any way. See
proposed Pl 34.15(4)(c). Yet, we are pleased that all new teachers will be trained in:
“Procedures used for assessing and providing education for children with disabilities, including
roles and responsibilities or regular and special education providers,” and “Modifying the
regular education curriculum when instructing pupils with disabilities. See proposed PI
34.15(4)(g) and (h).

' Tea_cﬁef iraining_ will also be im'prdyed'_ by'requiring that, “Student teaching experiences shall

provide candidates opportunities to interact with and adapt instruction for children with
disabilities and other sxcaptmnai;tles 7 See proposcd P134.15(5)(b). This same theme is
repeated in'the requirements to advance up the teaching ladder, with the proposed requirement

that the teacher document, “curriculum adaptations for children with disabilities or other

exceptionalities with related outcome measures.” See proposed PI 34.17(4)(b) and 34.18(2)(b).

While we realize that there is a need for more special education teachers and that allowing

comprehensive licensure under SUBCHAPTER VI will allow school districts to flexibly assign

special education teachers to the area of greatest need within their districts, the fundamental flaw

in this aspect of the proposed rule is the assumption that a teacher with a concentration in, for _
: -.exampis coormt;ve chsablhtzes Wﬂi have any reasonabie baszs to mstmct cbﬁdren with emotional. .~ =
' dzsturbaﬁces ‘In proposed rules PI 34.27(3), 34.28(3), and 34.29(3), special education teachers

will only need to have a concentration in one of the three major areas of disabilities. Leaving
aside the fact that numerous other major disabilities, such as autism (which is not a cognitive
disability, lea.rmng disability, or emotional disturbance), are left completely out of the required
training for these teachers, we are very concerned that the comprehensive license will allow
school d1st_r;ci_:s to assign teachers who are simply untrained and unprepared to instruct the
students to whom they are assigned. ‘A far better approach would allow comprehensive licensure,
but require that school districts to demonstrate through either training, apprenticeship (i.e.,
student teaching, or tearn teaching) that when they assign a special education teacher to a certain
category of disabled students, that teacher has actual knowledge in that category of students.

This is necessary as the Individuals with Disabilities Education Act (IDEA) requires the child’s
special education teacher to have specific expertise in each child’s disability. Unfortunately, due
to both state and federal under funding of special education, many school districts have refused to
provide disability specific training to special educators, even when they request it.

We are pleased that DPI apparently recognizes the need for the approach which we have
suggested above for certain disabilities, such as in the areas of Deaf and Hard of Hearing and



L.

Visual Impairment. (See proposed PI 34.30(2)(e) and (0)). Yet, we are puzzled that the Physical
education license does not require knowledge of adaptive physical education for children with
physical disabilities, and the Technology license does not require knowledge of assistive
technology for children with disabilities, (See proposed PI 34.30(2)(k) and {m)). Although we
are pleased that teachers may receive licenses in Adaptive education, Adaptive physical
education, and assistive technology, this should not excuse regular education teachers from
having some knowledge base in those areas, since as the proposed rules generally recognize,
most children with special education needs are educated by regular educators. See proposed Pl
34.33(1).

Similarly, we are puzzled that the supplemental categories of Alternative Education Programs,
Bilingual-Bicultural Education, and Vocational Education, do not have requirements to have
knowledge of the way to use those areas of expertise with children with disabilities or other
exccptzonahties See proposed PI 34. 33(2} (3) and (8)." Vocational education is partaculariy
Important to children with disabilities in middle and high school, as the IDEA- Tequires transition
programming l}egmnmg at age 14. Sadly, many school districts do not have qualified staff to
provide appropriate vocational education to children with disabilities, despzte this requirement,
which is mirrored in state law under Ch. 115.

As you can see, WCA views this proposed rule in a generally positive light, but we believe it

could be improved. We would be glad to answer any questions which you may have either
during this hearing, or at a later date.

testpi34
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Thank you for'{his opportunity to testify about the Teacher Licensure Rule. My name is
Mary Ellen Havel-Lang. As a bit of background, I am Vice-President of the Sun Prairie
School Board. I have been involved with the Board’s Personnel Committee since 1989
and have served as Chair for the passed 4 years. 1 have also been a parent concerned
about education for over 20 years.

I first became aware of the draft rules in April of this year and have followed their
progress since that time.

There are several portions of the rules that T want to comment on during my testimony.
They are:

» the standards
. 1mplementatlon - mciuding needed resources
. categancai spef:ial education hcensure

Before I begm, 1 want to statethat the ruies as presented are a vast improvement over the
July draft. However if adopted as currently proposed, the onus of implementation is
placed on local districts, rather than the State agency that has the authority to administer
of these rules.

Given that background, my comments today are based on the premise that the impact of
the implementation of these rules in the Sun Prairie District is unknown. 1 am basing my
comments on the rules as written. We have not contractually negotiated with our local
ugnion, therefore that vanabie is unknewn and wﬂl not be adéresseé today

L o 'j{"he Standards

Using the definition of “teaching” at PI 34.01(59), it is not clear how the standards are
measurable. The main concept missing in these standards is student achievement.

Recently, 1 had an opportunity to do a presentation for other school board members on
these rules. In preparation for this preseﬁtatmn, 1 showed a co-worker the slides that 1
had put together. He was an instructor at a state technical college before joining our
office. His first comment when he saw the standards was: “How are these standards
going to be measured?” This illustrates that the general public has no understanding of
how this rule will impact the educational achievement of their children.

Words, that are used in the standards, like “understands”, “creates”, “reflective
practitioner” and “support” are not measurable, and therefore, do not assure that student
progress is achieved in the classroom. Standard 8, that states “Jt}he teacher understands
and uses formal and informal assessment strategies to evaluate and ensure the
continuous intellectual, social and physical development of the pupil”, is the
exception and the model on which the remaining standards should be written.
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As with any administrative rule, these are the minimum standards teachers must meet to
progress to the next level of licensure or to retain licensure. They must be strengthened
to ensure documented student progress is the main focus.

Implementation — Needed Resources

Annette Baker, the Human Resource Director for our District, will testify more
specifically about how implementation of these rules will affect us, but I do want to point
out a couple of items.

In our District, each teacher has a 180-day contract. Of those 180 days, 10 are not face-
to-face days — but paid vacation, teacher in-service, early release, etc. Using the fiscal
estimate prepared by the DPI, mentors for initial educators will spend an additional 10
days out of their classrooms.

1 do not want you to get the impression that I am against mentors. They are a vital
element to the success of new teachers in our District and we have taken steps to.
implement a meaningful mentoring program. My concern centers around the impact
implementation of the mentoring program, as outlined in the rule, will have on our
students’ achievement.

For initial educators moving to the next level and professional educators' licensure
renewal, we will required to provide a 3 to 1 staff ratio to review each teacher’s
professional development plan when it is put together and to evaluate successful
achievement of the plan. Again, according to DPI estimates, evaluators will be out of the
classroom an additional 3 days. .. - - -

‘Based on our District’s history, some of the same staff will be a mentor for an initial
educator and a reviewer for another. In that scenario, that teacher is now out of the
classroom for 13 of the 170 face-to-face days. That’s approximately 8% of the time
students will be without their regularly assigned teachers. Who is teaching our kids?

Other implementation questions come to mind, including:

+  Where are the substitute teachers coming from?
Who is paying for training for the mentors and teacher reviewers?
Logistically, scheduling mentors, teacher reviewers and administrator time will be a
monumental task. With our emphasis being student achievement, should Districts be
expected to dedicate time and resources to this task or should the DPI pay for these
requirements?

Categorical Special Education Licensure

The IDEA law specifies that special education should be a service for children rather than
a place where they are sent. Further, special education and related services and aids and
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supports should be done in the regular classroom, whenever appropriate. Why, then, is
Wisconsin taking the position that categorical special ed licenses should still exist?

In our District we are working toward special education teachers — learning disabled,
emotional disturbed and cognitively disabled — becoming resources and supports for the
regular ed classroom teacher. We need the flexibility in the licensure rule in order to
assist in this endeavor.

This concludes my testimony, subject to your questions. Again, I appreciate the
opportunity to testify on the teacher licensure rule.

Respectﬁﬂiy submltted ~

Mary Ellen HavelnLang
Vice-President

Sun Prairie Sahoel Board
710 Hanley Drive

Sun Prairie WI 53590

CriMy DocumentsiScheol Board{estimony.Doc
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Charles Read, Dean November 17, 1999
School of Education
UW - Madison

Testimony to:
Wisconsin State Senate Committee on Education
Concerning:
Proposed New Rules: PI 34

Chairman Grobschmidt and members of the Senate Committee on Education:

Thank you for giving me an opportunity to speak concerning the proposed new rules for
preparing teachers, administrators, and pupil service personnel in Wisconsin. I am Charles Read,
Dean of the School of Education at UW - Madison, a school of education that ranks, by almost
any measure, as one of the best in the nation. We prepare approximately 500 new teachers each
year; 15% of Wisconsin teachers are our alumni. '

Along with many others, we have worked for more than four years with DPI to develop
fundamentally new rules for educating, licensing, and supporting new teachers, administrators,
and other educators in Wisconsin. That broad-based collaboration has enhanced the proposal
that is before you today. I would like to mention several features of the proposal that we support,
two about which we have some concern, and one that we do not feel is in the best interests of
Wisconsin students.

We support the principle of this revision: to license teachers based primarily on their
ability to demonstrate effective teaching in the classroom, while also ensuring the quality of
teacher-education programs with the standards in subchapter IV. These proposed rules would
_ replace detailed requirements for teacher-education programs with higher standards for what
- prospective teachers actually knowandareabletodo. ' h '
~ Among the specific provisions that we support are these:

U the requirement that prospective teachers demonstrate their understanding of the content
that they will teach. . |
Q the proposed sequence of licenses, advancing from an initial license to a professional

license, and in selected cases, to a master-teacher license. Such a system will allow

teachers to achieve recognition for increasing proficiency without giving up teaching.

Q the proposed-mentoring program for new teachers during their first three years, including
a role for colleges and universities to support the development of their graduates as they
begin their careers.

We have some concerns in this last area: the plans for the mentoring are not worked out,
and the costs may be substantial, depending on the implementation. The same is true of
assessing the professional development that leads from one level of license to the next — from an
initial to a professional license, for example. Here again, there is a role for colleges and
universities, but the costs will depend entirely on just what we do. We look forward to
participating in the planning that is needed.

(over)



We UW deans of education have consistently supported the new proposal on all of these
points. In fact, the chancellors of our universities wrote to convey their support for the version of
the proposai that preceded the one that you received. However, there is one change in this latest
version that we feel is inconsistent with the rest and is not in the best interests of Wisconsin
students, namely the new language on aitemative certification [PI 34.17 (6) (b) and (c)).

Under these sections, the DPI could license initial teachers, school administrators, school
psychologists, and school counselors on the basis of minimal requirements. Under (6)(c), all that
is required of a preparation program is that it be “based on the standards in subchapter I1,” which
are brief, generai principles, not. standards Al that is required of the candidates is that they
complete “an assessment process .. mciucimg any standardized examinations prescribed by the
state superintendent.” The nature of this assessment process is unspec;ﬁed and the super-
intendent need not require any examinations. These provisions do not provide the quality
assurance that Wisconsin parents have a nght to expect. Surely it would be better to identify
potentzal assessments, find out how well they: predict effectlve teachmg, and then write rules for
alternative certification. The revised rules for regular programs set standards for both the
programs and the candidates, the rules for alternative certification do. nc:ther _

" There are basxcaliy two approaches to improving. ’taachcr education today: to raise the
professional standards or to deregulate. At least twenty states are raising the standards, based on
the proposal of the National Commission on Teachmg and America’s Future. In the last version
of these rules that colleges and universities commented on, Wisconsin was on its way to joining
those states. What we have now, however, is a strange hybrid: the original, carefully thought-out
structure of higher standards, joined abruptly to a small section whlch essentlaliy deregulates the
education of teachers, adnumstrators, and school counselors.

We support alternatives; in fact, we have created and adopted alternatives of our own, as
have other. UW-System umvarsmes WISGOHSHI deserves mnovatlve programs and hzgh
standards. - ' A B

Thank you.
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Good morning. Senator Grobschmidt and members of the Committee, thank you for the
opportunity to testify today. My name is Rolf Wegenke, and T am the President of the Wisconsin
Association of Independent Colleges and Universities (WAICU). Our organization represents
the 50,000 students attending one of the 21 private (or independent) colleges and universities in

the state.

The twenty-one institutions of higher learning which make up the Wisconsin Association of
Independent Colleges and Umiversities (WAICU) are proud of their graduates who become
teachers and of their many programs that make a difference in elementary and secondary
education in the state. Recently, three Wisconsin teachers with ties to WAICU schools have
been nominated for Presidential Teaching Awards. Ms. Diana Kasbaum of Eastside Elementary
School in Sun Prairie and Ms. Susan Inkmann of Parkview Elementary School in Cedarburg are

alumnae of Cardinal Stritch University, and Ms. Hazel Luckett studied at Alverno College. In

LVERNO COLLEGE miwoukee BELOIT COLLEGE geior CARDINAL STRITCH UNIVERSITY Miwoukee CARROLL COLLEGE woukesho
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MHEWAUKEE INSTITUTE OF ART & DESIGN Miwaukes MILWAUKEE SCHOOL OF ENGINEERING amiwoukes MOUNT MARY
COLLEGE Miwoukee MOUNT SENARID COLLEGE tadysmith NORTHLAND COLLEGE asviong RIPON COLLEGE migon $T. NORBERT
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addition, Ms. Ellen Hurtgen, a graduate of Cardinal Stritch University, won a 1999 Milken
Family Foundation National Educator Award. Ms. Hurtgen is an eighth-grade science teacher at
Lake Country Elementary School in Hartland. These teachers demonstrate our commitment to

the highest standards and to quality.

Because the private colleges and universities produce more than 25 percent of the new teachers
in Wisconsin, we are particularly mterested in the changes being proposed by the Department of
Public Instruction. In general, WAICU supports the conceptual basis of the rules which are
before the committee. However, we are concerned that the issues of some stakeholders remain
unresolved. Last week, the Department’s Professional Standards Council took action to formally
oppose the rules. The concerns raised by the Council are legifimate ones which must be

addressed.

There are two specific issues that I would like to raise for the committee’s consideration.

First, we strongly believe that increased mentoring of new teachers will enhance the quality of
teaching and learning. At the same time, as private colleges and universities, we do not receive
operating subsidies from the state. This new requirement amounts to a multimillion-dollar
unfunded mandate imposed by the state on private sector institutions. We believe that, in
general, there has been little sensitivity to the impact of governmental policies on

nongovernmental organizations. We highlight this issue to help educate the general public.

Second, while we are supportive of alternative licensure arrangements, as we are of ail elements

of the rules which promote competition and creativity in education, we are disturbed by the



absence of quality standards in the proposed rules as they relate to alternative teacher licensure.
The very rules that are mtended to raise standards in all areas are silent on the standards that
school districts, CESAs, consortia, technical colleges, and for-profit enterprises would need to
meet.
PI 34.14 (6)}(c) An initial educator license may be issued to an applicant who has
completed an alternative training program approved by the state superintendent that is
provided by, but not limited to, a college or university, school, school district, CESA,
consortia, technical college, private enterprise or agency.
I think it is ironic that the state would have standards for the purchase, for example, of

correctional services from a for-profit source, but would take a “trust us” approach in an area that

affects our children and the future of our state.

Again, thank you for your time. I would be happy to answer any questions you may have.

s



Teacher Preparation and Licensing

Thank you for the opportunity to speak to this important issue. My name is Virgilyn Driscoll. 1
am a retired secondary art education teacher having served 34 years in the field. I am now the
executive director of Wisconsin Alliance for Arts Education, a non-profit organization dedicated
to advancing quality arts education for all children in all schools. The Alliance is affiliated with
the John F. Kennedy Arts Education Network, Washington, DC.

1 wish to speak in support of the proposed administrative rules for teacher preparation and
licensure developed by the Department of Public Instruction. The licensure chianges which are
based upon competencies versus credit hours places the teacher in the position of taking
responsibility for maintaining the highest standards possible for the profession. Teachers
working in collaboration - interactive professionalism - developing a career long growth plan
can only enhancc and unprove the quahty of teachmg in our schools and ultimately the education
for aE students '

The pre'scn’t medel of acquiring credits in one's field or related field will be seen as only part of
the professional development process as emphasis is placed upon what actually occurs in the
classroom. The focus will be onhow the professional development changed the practice in the
classroom. Teachers will be challenged to continually improve professionally by reflecting upon
their teaching methodologies and identifying those areas necessary for improvement based upon
the evaluative team process. :

The three levels of certification will encourage more teachers to become their own monitors of
success in the field. Substantive education reform focuses on helping students take charge of
their learning, to study the concepts, the criteria for learning, and toreflect upon all:this to tru}y

: understand in thelr subject area, ‘This new approach to licensure gives the same o;sportumty,
challenge, and sense of trust to teachers. It also provides them with a vehicle to advance their
professionalism in a challenging manner - with the support and guidance of their peers - from the
Initial Teacher, to the Professional Teacher, and ultimately to the Master Teacher.

Initial teachers will be given the support and guidance they so badly need to meet the
ccmpiexztzes of teaching effectively. The mentoring program will provide a way to overcome
the anxieties and fears associated with new teaching experiences and guide the new teacher to
successful teaching processes. Students will benefit by having a teacher who feels more
confident and delivers new content in a professional manner. The portfolio that the teacher
develops over these first years will provide evidence of teaching - a process that places the
teacher in a position to reflect on the growth/progress of his teaching experiences - just as we ask
students to do through this process. For those who are not effective teachers, they will know
after a few years whether this is indeed the profession in which they should stay.

Perhaps one of the strongest parts of this certification approach is the fact that it encourages
teachers to develop a professional plan to become stronger in the field - to grow, to work
collaboratively to improve - throughout their career. This includes inquiry into one's field of
practice - teacher designed classroom research, on-going curriculum development, reviewing and
learning new studies in the field, taking advanced courses of study, involvement in professional



organizations - all to provide students with the best instruction possible. It opens doorways for
teachers to collaborate, to share ideas, resources, and expertise, to the benefit of the students.
These are the kinds of activities the Alliance has been advancing through workshops and
conferences and we are prepared to support similar professional development activities for
teachers under this new licensure. '

74?0&/0 M <

Virgilyn Driscoll. :
Executive Director
Wisconsin Alliance for Arts Education
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The Wisconsin State Reading Association, representing almost 4,000 educators,
whaose mission is to “promote excellence in reading throughout the state,” stands
in support of the revised teacher licensing rules.

We have reviewed the rules extensively and suggested changes that have been
made to enhance the descriptions of both the reading teacher and reading
specialist licenses, We believe that the new rules present great opportunities for
teachers and schools, which will, in turn, have a positive impact on children in
classtooms. The professional development plan in the new package respects

: educai:ors as. deczsaommakerﬁ respoﬁssble for their cannnumg growth

- Research over i:he past fafteen years has shown that even the best teachers need

professional deveiopment Research studies have demonstrated that every
additional dollar spent on more highly quahﬁed teachers netted greater
improvements in student achievement than did any other use of school resources
(Fergiison, 1991). ‘Teachers need to be aware of new information in a variety of
fields that affect student learning. They need time and support to integrate
changes into their instruction. The most effective professional development
programs are those planned by teachers thémselves, based on their assessments
of their needs as educators and their students’ needs as learners.

We: must hewever express a-sfrong concern regarding the rules that allow

e aiteznahve 11<:ensmg/ certification: By permitting this latitude i hcerasmg,
“persons with limited knowiedge of methods and ‘materials will'be allowed to

teach. We believe that they will not be equipped to support individual learners
across a wide variety of backgrounds and abilities, There are many reasons why
children struggle to learn to read and write, Teachers need to be equipped with
the skills to identify these reasons and the ways that. mdwldu&f{ students learn
best.- They must then'use a variety of approaches so that they can base
instruction on what children need and can do. This delicate balancing act is not
easily accomplished, especraﬂy without a strong background in learning theory,
teaching approaches and effective materials.

We realize that such a major undertaking as the revision of these rules cannot
occur without ongoing monitoring and problem solving during implementation.
We trust that the Wisconsin Department of Public Instruction, in concert with
educators from around the state, will lead that process. We also trust that the
legislative bodies of the state of Wisconsin will support these licensing rules with
the requested funds necessary for every school district and university in the state
to implement these new rules. Without this type of support, both institutions
will experience the type of financial stress that may prevent these new rules from
being properly implemented.

Reference:
Ferguson, R. (1991). Paying for public education: New evidence on how and
why money matters. Harvard Journal on Legislation, 28, 465-468.

WSRA Website WWW.WSTa.org



WOCAT Y Wisconsin Center for Academically Talented Youth

Statement by Dr. Ellie Schatz, Executive Director, Wisconsin Center for Academically Talented
Youth, Inc. (WCATY)
November 17, 1999

On behalf of the Wis’:‘w%’}sin Center for Academically Talented Youth, Inc. (WCATY), a private
non-profit whose mission is to provide programs and services that support, motivate, and challenge
ted students in the state, I support the proposed licensing rules, P1 34.

i es and the 10 standards upon which they are based. Although all of
the competencies of teachers and all are important, some of these
to the education of gifted and talented children in the state of
dard - “Teachers understand that children learn

8 how students differ in their approaches to learnmg and
hat are adapted to diverse learners, including stadents
measure upon whmh teachers wmﬂd be evaluated and

the standards a
standards are."

Just as every school shouid have a mandate
including the most academically talented ¢
child continuously new material. I s&pport
state’s teachers to do just this.

o teach every
licensing rules will require our

I also support the speczfic Fice. ne for n Gif rograms under

section 34.33.

I strongly support the levels of licensing. Requiring a professional development plan by all teachers
before they can have their licenses renewed, can only help our children. Teachers who cannot meet
the 10 standards should not have their licenses renewed. I hope that some teachers will choose to
specifically get their professional licenses and master educator ilcenses by completing the

requirements for certification in gifted education. j

2909 Landmark Place * Madison, W] 53713 608-271-1617 » FAX: 608-271-8080



Three-Tier Licensing Proposal ~- Please Exhibit Caution 11/17/99

I feel that a move to the complicated, unfounded, costly, and unnecessary teacher licensing change as proposed by DPI would be a
terrible mistake. It would not only have chilling effects on the recruitment and retention of teachers, but also it”’s newest proposal, to license
anyone with a four-year degree who says, “Gee, [ want to be a teacher because 1 can’t find employment elsewhere,” will degrade our cutting
edge public school system.

Our current system of licensing teachers is objective, simple, promotes on-going teacher improvement, and works for Wisconsin.
The proposal, as delineated by the Department of ?ubhc Instruction, is complicated and convoluted. Not only does the 3-tier system imply
management woes, it also screams of subjectivity and gross variability. With each school district having a licensing committee, there is no
way to assure clean, objective, assessment of fulfilling licensing requirements. Some boards will treat licensing iightiy, some will be grueling
even though they may be following the same state guidelines for licensing. To ask peers to evaluate another peer’s fulfillment of professional
. ﬂb_]ectlves is ludicrous and against state statutes (111, '?{) - Role of the Superinsor) The process is difficult to explain 1o even the professionals
in the field.

The new licensing system as proposed by DPI is unfounded in any research or data. The mentoring piece is meant to respend to,
“teachers feeling lonely and isolated in their classrooms.” Might T suggest that in times of spending caps, shrinking budgets, and painful
program cuts, that radical, unfounded, untested changes in our licensing system may not be in the best interest of education in this state.

- “Where is the guarantee that these changes will make.a dramatic xmprovement in aircady great teacher cempetency azid Student achlevement‘?
: You can’t’ get much better in natwnal rankmg than we are m)w :

: The cost of thls pmgram to- iocai dxstrzcts is over $3 4(30 DOG’ What readmg pregrams are distrlcts supposed to cut so that they can

: pay for substitutes to cover the classrooms of teacher-mentors ‘and ltcensmg board members? Please talk to teachers and school board.
members, Don’t let large associations represent them. The school board members in large and small districts are not in favor of this proposed,
costly licensing system. They don’t even &%s have funds to get their buildings repaired. One school member from a small district told me that
they are being faced with million dollar deficits in their little districts. School districts cannot afford these changes! Especially changes that
are being proposed on a pedological whim.

Which brings me to my next point. The proposed changes are unnecessary. We rank first in the nation for our public school system
and its students’ achievement. Upon leaving university, our teacher graduates are some of the most sought after teachers in the country. Our
current licensing system, in conjunction with the university system, encourages teachers to remain current in their field, and to work toward
.._self-improvement. When parents were asked. to rank. their schools, 88% of Wiscensin parents of school-age children, grades K-12, gave their
““child’s teacher a Tating of excellent/very good (63" ) or gmd (25%). ‘When' parents with chﬂdren in grades: K-5' were polled,. 94% of them
*“gave an excellent/very good (74%) or.good (20%) ratmg Itis a political myth that the public has lost confidence in our teachers. Itisa’
political myth that our schools and teachers need extensive watchdoging in order to remain professional. It is a political myth that teacher
licensing in Wisconsin needs an extensive overhaui It is a political myth that licensing, not ﬁmdmg, will solve any educational woes school
districts might be suffering.

o To support the propesed 3-tier. hcensmg, is not sound k)gxc in fact, it’s CUCU (prenounced coo-coo). It's:

Complicated Co
Unfounded and untested in fact or research
Costly to districts in a financial crunch time
Unnecessary - If it’s not broken, don’t break it

Please feel free to call or write. I would be happy to discuss this further. Thank-you,

Paula Ferrara-Parrish

Madison Teachers, Inc. - President
908 Glenview Drive

Madison, W1 53716

221-2857 (H)

221-6285 (W)

jparrish@itis.com



November 17, 1999

Dear Senators,

My name is Michelle Marking and I would like to speak to you today about licensing for School

Library Media Specialists otherwise known as school librarians.

Brietfly, I would like to tell you about myself. [ have a bachelor degree and a Master’s degree in
social work from the University of Wisconsin - Madison. I have been a school social worker for
the past 15 years. [ was nominated in 1987 by the Stevens Point School District and again in
1999 by ihe Madison Metfepdiitan School Bistﬁct as Wisconsin school social worker of the
year, Each and every day, 1 prov:de mstructmn to students in classrooms, support teachers in
meeting the chaﬁenges of teaching, and assist students and families in i inding the resources they
need to help them be successful. [ share this with you not to boast about myself but to make a

point that [ am seen as a competent, dedicated and professional public school employee.

For the past several years I have been interested in becoming a school librarian. Currently,
school hbranans are requlrf:d to have a teacher Iacense asa prereqmsite to abtazmng a schooi
| itbranan hcense it Was elated to: hear that the. Department of Public Instructicn proposed “tc
remove the teacher license requirement for school librarians, which would allow other DPI
certified public school employees, like me, to become school librarians. DPI officials told me
that theré was a st'rong ﬁicelihood that the teacher license requirement would be modified or
eliminated all together. Aithough nothing had officially changed, I decided to begin the process
of applying for graduate school. I have been accepted in the library and informational studies
graduate program at the University of Wisconsin - Madison and have begun taking course work

to become a school librarian.

In the spring, the professional standard’s committee reversed its position and reverted back to
requiring a teacher license for school librarians. The committee based their decision on
recetving ten letters and from six persons who attended public hearings state wide. The

Wisconsin Library Association was in favor of removing the teacher license requirement.



Recently, T talked with several people who wrote letters of opposition. When I spoke with them
1t became quite apparent that they never gave any thought that other public school employees,
such as school social workers, psychologists, and guidance counselors have the necessary
knowledge and experience to become school librarians. Several of them seemed willing to have

the language modified to include other public school emplcyees.

I have conversed several times in writing with John Benson about this issue. -He continues to
support the elimination or modification of the teacher license requirement for school librarians.

He was hesitant to make the necessary modifications without further support.
I would ask that you take the following into -.c_:onsidera_é:i__g_izi:

1) There is a significant statewide shortage of school librarians. School districts are hiring

people with a bachelor’s degree in library sciences or the positions are left vacant.

2) The teacher license requirement for school librarians was instituted as recently as 1986.

.
«>-

- 3)A teachang hcense is not reqwred of prmmpais Currentiy pnncxpals must have three years of -
expenence asa teacher school somai worker psychofogxst or guidance counselor and 540 hours

of classroom teaching.

4) A teaching hcense 1S not reqmred of substitute teachers. Currenﬂy any person with a four-

year college degree with no teaching experience can be hired as a substitute teacher.

5) Lastly, when I complete my masters in Library and Informational Studies, I will not be able to
work as a school librarian in the public schools where I will have worked for the past 17 years.
However, I can walk down the block and be hired by the public iibrafy, a college library, or
corporate library. In fact, I will be able to pursue ANY library position in ANY setting EXCEPT

in the public schools.



I'would like to submit to you several letters of support from John Benson, the Wisconsin Library
Association, Dr Dianne Hﬂpkms from the U.W. Madison Library and Informational Studies
program, and others for the modification of the current school librarian license requirements. In
addition, I have the signatures of 109 public school employees who believe that other public
school empiayae.s,. such as school social workers, psychologists, and guidance cdunselors should
be given consideration for school librarian positions.

In closing, I'support a modification of the current license requirement for school librarians to
include a teacher license or another Department of Public Instruction hcense I believe that
school soclai workf:rs psycholegzsts and gmdance counseiors have the knowiedge of curriculum,
understand chﬁd development, and have 31gmficant teachmg experzence in the public schoels

which should aﬁow thcm to be cons;dcred fcr the pesmon of school fibrarians.

I thank you for your time and consideration on this important matter.

g@o%) c;z% %u wm[’,



Petition Regarding Licensing of School Media Library Specialists

Since 1986 the Department of Public Instruction (DPI) has required a Wisconsin teacher license as a
prerequisite to obtaining a School Library Media Specialist license. Currently there is a state wide
shortage of school librarians. The DPI recently proposed removing the Wisconsin teacher license as a
prerequisite but this was eliminated in the final draft which will be given the legislative education
committee in the next few weeks. School Library Media Specialists were opposed to removing the
teacher requirement because they believe that the position requires the person to have experience
working in the public school setting, knowledge of child development and curriculum, and teaching
experience in large and small groups. -

We the undersign believe that the current license requirement for School Library Media Specialist .
should be modified to include those who hold a Wisconsin teaching license gnd other public
education employees who currently hold a DP1 license and have a minimum of three years
experience in the public school setting and 540 hours of classroom teacher and have a master’s in
Libraty Sciences from an accredited program. This modification would allow other support staff
such as, school social workers, school psychologists, and guidance counselors who hold a DPI license
should be considered for the Library Media Specialist. We believe that these professionals have the
knowledge of curriculum and child development, have the experience of teaching in classreoms and
small groups and understand the unique role of st&p{ming teachers. “The {1]90}6_“ word n fi&' ik) .
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Petition Regarding Licensing of School Media Library Specialists

Since 1986 the Department of Public Instruction (DPI) has required a Wisconsin teacher license as a
prerequisite to obtaining a School Library Media Specialist license. Currently there is a state wide
shortage of school librarians. The DPI recently proposed removing the Wisconsin teacher license as a
prerequisite but this was eliminated in the final draft which will be given the legislative education
committee in the next few weeks. School Library Media Specialists were opposed to removing the
teacher requirement because they believe that the position requires the person to have experience
working in the public school setting, knowledge of child development and curriculum, and teaching

We the undersign believe zhdf':tigé'cuiffent license requirement for School Library Media Specialist
should be modified to include those who hold a Wisconsin teaching license and other public
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Petition Regarding Licensing of School Media Library Specialists

Since 1986 the Department of Public Instruction (DPI) has required a Wisconsin teacher license as a
prerequisite to obtaining a School Library Media Specialist license. Currently there is a state wide
shortage of school librarians. The DPI recently proposed removing the Wisconsin teacher license as a
prerequisite but this was eliminated in the final draft which will be given the legislative education

committee in the next few weeks. School Library
teacher requirement because they believe that the
working in the public school setting,

experience in large and small groups.

We the undersign believe that the current license re
should be modified to include those who hold a Wisconsin teaching license and other public
education employees who currently hold a DPI license and have a minimum of three years
experience in the public school setting and 540 hours of classroom teacher and have a master’s in
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position requires the person to have experience
knowledge of child development and curriculum, and teaching

quirement for School Library Media Specialist

Library Sciences from an accredited program. This modification would allow other support staff

as, school social workers, school psychologists, and guidance counselors who hold a DPI license

should be considered for the Library Media Specialist. We believe that these professionals have the
knowledge of curriculum and child development, have the experience of teaching in classrooms and

small groups and understand the unique role of supporting teachers.
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Petition Regarding Licensing of School Media Library Specialists

Since 1986 the Department of Public Instruction (DPI) has required a Wisconsin teacher license as a
prerequisite to obtaining a School Library Media Specialist license. Currently there is a state wide
shortage of school librarians. The DPI recently proposed removing the Wisconsin teacher license as a
prerequisite but this was climinated in the final draft which will be given the legislative education
committee in the next few weeks. School Library Media Specialists were opposed to removing the
teacher requirement because they believe that the position requires the person to have experience
working in the public school setting, knowledge of child development and curriculum, and teaching

experience in l-arge{and_sm'aiz;:grcupss.; SR | .

We the undersign believe that the current license requirement for School Library Media Specialist
should be modified to include those who hold a Wisconsin teaching license and other public |
education' employees who currently hold a DPI license and have a minimum of three years
experience in the public school setting and 540 hours of classroom teacher and have a master’sin
Library Sciences from an accredited program: This modification would allow other support staff
- such as, school social workers, school psychologists; and guidance counselors.who hold a DPI license
should be considered for the Library Media Specialist. We believe that these professionals have the
knowledge of curriculum and child development, have the experience of teaching in classrooms and

small groups an_d understand the unique role of supporting teachers.
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Petition Regarding Licensing of School Media Library Specialists

Since 1986 the Department of Public Instruction (DPI) has required a Wisconsin teacher license as a
prerequisite to obtaining a School Library Media Specialist license. Currently there is a state wide
shortage of school librarians, The DPI recently proposed removing the Wisconsin teacher license as a
prerequisite but this was eliminated in the final draft which will be given the legislative education-
committee in the next few weeks. School Library Media Specialists were opposed to removing the
teacher requirement because they believe that the position requires the person to have experience

working in'the public school setting,

experience in large and small groups.

imo'wlegige of child dfevelepm__em and curriculum, and_tcaching

We the z_zn{ie;;_;‘gg ‘believe that the current license requirement for School Library Media Specialist
should be modified to include those who hold.a Wisconsin teaching license and other public
education employees who currently hold a DPI license and have a minimum of three years

‘experience in the public school setting and 540 hours of classroom teacher and have a master’sin

Library Sciences from an accredited program. ‘This modification would allow other support staff . =

such as, school social workers, school psychologists, and guidance counselors who hold a DPI license

should be considered for the Library Media Spec
knowledge of curriculum and child development
small groups and understand the unique role of s
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upporting teachers.
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Petition Regarding Licensing of School Media Library Specialists

Since 1986 the Department of Public Instruction (DPI) has required a Wisconsin teacher license as a
prerequisite to obtaining a School Library Media Specialist license. Currently there is a state wide

* shortage of school librarians. The DPI recently proposed removing the Wisconsin teacher license as a
prerequisite but this was eliminated in the final draft which will be given the legisiative education
committee in the next few weeks. School Library Media Specialists were opposed to removing the
teacher requirement because they believe that the position requires the person to have experience
working in the public school setting, knowledge of child development and cumcuium and teaching
experience in large and small groups.

We the undersign believe that the current license requirement for School Library Media Specialist
should be modified to include those who hold a Wisconsin teaching license and other public
education. employees who currently hold a DPI license and have a minimum of three years i
experiencein the public school setting and 540 hours of classroom teacher and have a master’sin
Library Sczences s from an accredited program. This dz[icatwu would:allow other. support staff
such as, school social workers, school psychologists, and guidance counseiors who hold a DPI license
should be considered for the Library Media Specialist. We believe that these professionals have the
knowledge of curriculum and child development, have the experience of teaching in classrooms and
small groups and understand the unique role of supporting teachers.

/7

Name: Address: Phone: Position: Date:
5%0%/ ,éumd 2213 \/acl«\dw&'ﬂ. 831-€9¢7 | ol iti & s0/a/97}
VY ety
L m('}ilﬁq |SISR PrkenOe *up I R19- U9 - ;efm.fgr "a/%/‘i?
' mh 5. Chn a0 W Setd W 8:41-\ ?%q:e;f; CcecVan 0- 269
2 (M%«P\r 025 w e S| BBA19Y. (%M\%\sg‘;}(:_’s W2l
Lol 5 WL 13392 Shagenste | s48-474 g | prmioctsT| s < fe).
7@ ﬂwﬁl{/% 54120, mﬁmé.zw#:r 190066 Zo jgﬁ(u{ L/z/né, -2 97
é 2% C_ﬁ W.ﬂd@ _' : .
:YQ\Q\ Weyy stg g4 ZLD\WQ_ m:d&i,, 23\ — DU T [ PSchwoleoyise | fo - 26 -7]
A Melnle  |[#638099 #4,, 032-/5%6 | PST  |1-26-79
Szo sl FRAULE. '
(ol /ﬁez\/ Dm/v)‘vj o | Mipion m Sarost 22z gole  |Shmo Moeisl 1-20-99
/V/ 150 Cam ity Sehaol ‘
. 7 Q%stam%f%wa,so iﬁ%ﬂﬁz’fg)’ [0-2699
2t 0 fatear g -
% Dy lrrre 2T S 21y Tyl LS | 1 fer[eg
4 { Cogos COLP At ¥ LTl .
W dmwafmw M idgemis & 535w | 831y ity /j/ca-/ 79
’ g ?!3 Q. & h e i .
/iﬂZﬁ J/‘{//(M %%ﬁi;i{&%@? L 250-8905 | “Hurse | /02/79

(%w{, L w»tﬁiw

NS



Petition Regarding Licensing of School Media Library Specialists

Since 1986 the Department of Public Instruction (DPI) has required a Wisconsin teacher license asa
prerequisite to obtaining a School Library Media Specialist license. Currently there is a state wide

* shortage of school librarians. The DPI recently proposed removing the Wisconsin teacher license as a
prerequisite but this was eliminated in the final draft which will be given the legislative education
committee in the next few weeks. School Library Media Specialists were opposed to removing the
teacher requirement because they believe that the position requires the person to have experience
working in the public school setting, knowledge of chﬁd development and curriculum, and teaching
experience in iarge and small groups. - :

We the underszgn believe that the current license requirement for School Library Media Specialist
should be modified to include those who hold a Wisconsin teaching license and other public
educatmn employees who curremly hold a DPI license and have a minimum of three years
experience in the publtc schaai setang and 540 haars ‘of classroom teacher and have a master’s in-
Library Sciences from an accredited, ' program. This modification would allow other support staff
such as, school social workers, school psychologists, and guidance counselors who hold a DPI license
should be conSIdered for the Lzbrary Media Specialist. We believe that these professionals have the
knowledge of curriculum and child development have the experience of teaching in classrooms and
small groups and understand the unique role of supporting teachers.
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Petition Regarding Licensing of School Media Library Specialists

Since 1986 the Department of Public Instruction (DPI) has required a Wisconsin teacher license as a
prerequisite to obtaining a School Library Media Specialist license. Currently there is a state wide

* shortage of school librarians. The DPI recently proposed removing the Wisconsin teacher license as a
prerequisite but this was eliminated in the final draft which will be given the legislative education
committee in the next few weeks. School Library Media Specialists were opposed to removing the
teacher requirement because they believe that the position requires the person to have experience
working in the public school setting, knowledge of child development and curriculum, and teaching
experience in large and small groups. '

We the undersign believe that the current license requirement for School Library Media Specialist
should be modified to include those who hold a Wisconsin teaching license and other public
education.employees who currently hold a DPI license and have a minimum of three years
experience in the public school setting and 540 hours of classroom teacher and have a master’s in
Library Sciences from an accredited program, This modification would allow other support staff -
such as, school social workers, school psychologists, and guidance counselors who hold a DPI license
should be considered for the Library Media Specialist: We believe that these professionals have the
knowledge of curriculum and child development, have the experience of teaching in classrooms and
small groups and understand the unique role of supporting teachers.
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~=="“"“°"’S'¢ State of Wisconsin

John T. Benson

iﬂ Department of Public Instruction State Superintendent
Mailing Address: P.O. Box 7841, Madison, Wi 53707-7841

DP! 125 South Webster Street, Madsson Wi 53702 Steven 8. Dold
(608) 266-3390 TDD (808) 2687-2427 FAX (608 267-1052 Deputy State Superintendent

internat Address: www.dpi.siate. wius

May 7, 1999

Michelle Marking
3022 Greenway Trail
Madison, Wl 53719

Dear Ms Markmg

While ycur argument ragarci;ng schocl based experlence asa prerequusnte to other
professional licenses is a. good one; the professxonai associations and university -
faculty have:argued otherwise:in reaction to our'proposed rules. The complete
testimony regarding the library media specialist license was reviewed by the
Professional Standards Council. The recommendation. of the council was to return to
the requirement of a teaching license. The current draft of the rule includes the
requirement of a teaching license prior to qualifying for a library media specialist
hcense

Your comment regarding the access to admimstrattve licenses is accurate with one
exception. As part of the three years of experience as a counselor, social worker, or
psychﬂiog;st an individual must give evidence of 540 hours of classroom teaching.

" Thus, there is a license and teaching requirement for: acimzmstrators that is dlfferent
from-what we heard from the profession- regarding: hbrary media.” SO

Since your letter was directed to the Professional Standards Councii, the council will
take it up as .a correspondence item. -Any recommendations they make will be -
conszdered very sersousfy, soitis through this vehicle ihat change may be initiated.

in cicsmg, let me say thai | was aware of and in agreement with the original draft
language. - Therefore, | would -be very willing to entertain compromise language that
would bring us to the desired end - competent and professional people in all licensed

positions.
Sincerely,

T Boiony s

JoHn T. Benson
State Superintendent

JTB:kkn
cc: Professional Standards Council



School of Library and Information Studies

University of Wisconsin - Madison

August 23, 1999

Michelle M. Marking
3022 Greenway Trail -
Madlson, "WI 53719

Dear Ms Mari{mg

| have receweci your Angust 12 1999 letter about the certification requirements for school
hbrary media speczahsts in ' which you express an interest in expanding the pool of possible
candidates to include school psychologzsts guidance counselors, and school social workers. As
your letter suggests, I did not have any of these individuals in mind at the time I wrote a March,
1999 letter to-the Department of Public Instructwn commenting on the certification proposal. In
that letter, I indicated my belief that the primary source for obtaining school library media
.speczai;sts should be through ciassrccm teachers. However, | expressed an interest in having
some acidmonai avenues to enable others, under certain cxrcumstances to be eligible to become
schooI hbrary media spemahsts R

‘ My own knowiedge of certxﬁcatmn requirements does m)t mciude a knowledge 0f the
areas that you address, so [ cannot speak directly to the appropriateness of entry to certification
for these areas speczﬁcaliy However, you raise points that I believe should be studied. I would,
therefore; favor the study of the certification requirements for school library media specialists,
looking in particular at those areas mciudmg schooi psychologists, gmdance counselors, and
schoel socxai workers o : :

Sincerely,

Aans Mellee g ot :
Dianne McAfee Hopkins

Professor

cc. Louise Robbins, Du‘ector
SLIS .

Helen €. White Hall - 600 N. Park Street + Madison, W1 53706 « USA
Phone: (608) 263-2900 » Fax: (608) 263-4849 ' )
E-Mail: UW_SLIS@macc.wisc.edu



| adison
ﬁ etropolitan School District

Cheryl H. Withoyta, Ph.D., Supedntandent

BEATRIZ BONET-LUECK, Principal HERBERT SCHENK
ELEMENTARY SCHOOL

230 SCHENK STREET

MADISON, WISCONSIN 53714.2368
TELEPHONE: (608) 246-4463
FAX:(608) 246-4814

November 23, 1998

To Whom It May Concern;

it is my pleasure to highly recommend Michelle Marking for graduate study at the
University of Wisconsin--Madison’s Library and Information Studies Program.

| have worked with Michelle at Schenk Elementary School in Madison for seven years.
In her capacity as Social Worker, | have observed her many skills in dealing with the
families and staff of Schenk. Michelle is highly respected as a professional in our
building assuming administrative duties in the absence of the principal. She has
successfully worked with three diverse principals and a staff of 50. Her involvement
with student council, orienting new students, counseling students, families, staff and
acting as liaison between RSVP (Retired Senior Volunteer Program) and our school
demonstrate her incredible level of energy, her commitment, and her professional

expemse

 ! feel very Conftdent predzctmg Micheiie s success at graduate school. I flnd her to be a
highly organized, intelligent, and determined individual. She will be a diligent
returning student who will have much in her background to enhance any course of

study in the field of education.

| enthusiastically look forward to Michelle | joining our school library media speciatist
ranks. She has demonstrated her teaching skills both with students and peers. Her
fove of libraries and literature is evident. Qur field will benefit from someone who
consistently sets the highest standards for herself.

ncere!y,

Phaccceer Mllucont

Maureen Ellsworth
Library Media Specialist
Schenk Elementary School

Success for All



5250 East Terrace Drive  Madison, WI 53718-8345
(608) 245-3640  Fax (608) 245-3646

March 6, 1999

Peter Burke L
Administrative Rules Coordinator
Department of Public Instruction
125 South Webster Street

P.0. Box 7841

Madison, WI 53707

Dear Mr Buﬁcc

The W;scem Assacxama af Schoo} Libranans {'WASL}, a division af the Wz.smm Library Association,
applands the considerable efforts of the three work groups assxgned the task of updating Wisconsin's
teacher hccnsmg prowdnms The mtroduc:mn of license and career stages, Ticense cawgoncs reflecting the
devciopmemal levels of students, and the use of mentoring for new educators are all; progressive and
valuable improvements over the current system. The pmpoml also offers new paths leading to certification
of school library media speczahszs and. if all goes as intended, the alleviation of the current shcﬂagc of
qualified school library media specialists, We do, however, have concerns on several fundamental features -
of the proposal. We believe that further analysis on the issues of training, the highly individualized
approach roqmmd, and the composition of the review team needs to be done and reflected in the proposal
before we can g:vc our su;;pon. Our speaﬁc concerns and recommendations regarding these issues follow

We bchevcthmthe poicnnai xmphmuom of mgatmnteass&sstheprofmswmi developroent plan have

not been considered carefully nor addressed adequately. Take the exampie of a school library media
spemahst(SLMS) A logical administrator to serve on. the three-member review team for the SLMS would

be the District School Library Media Supervisor. Tosc:vcmtbatcapamwforadxsmatbcmnf T SR
“Milwaukees of Madison with fifty or more SLMS, andonlyancdmetlcvclstaﬁ”mcmbm“won}qumma R
time commitment that would void other job responsibilities. Are school districts prepared to accommeodate

tins change in _]ob priorities?

In lieu of the I}xsmcz School I,ﬁ:raxy Medla Supcmsor sitting on the review team, the school adnnmsn*azor
or principal may chccscwbcpanofthcmcwm This scenario. raises néw concerns. Again, in the
case of the SLMS, school administrators’ academic preparation, as well as professional experiences do pot
include instruction on the roles of the SLMS within the school. Will they understand whetherthe
professional plan is valuable or even valid? A professional plan, we belicve, will be written in an
optimistic manmner with hopes for the best of circumstances. In the school library program, there are many
complicated factors that impact upon it and many are beyond the SLMS' control. Will faflure to meet the
professional development plan's goals result in denial of advancement in the licensing stages? Will the
SLMSAeacher be able to appeal a negative review and how will that be done? In short, the building
administrators are not prepared to understand nor recognize the challenges SLMS confront,

Consider the second member of the review u:am, a representative from an Institute of Higher Education.
Only a handful of state universities have programs leading to SLMS certification. Where they do, the
faculty numbers one or two. Will this be adeqguate staffing to respond to this new directive? How will
schools in areas of the state that-do not have departments-offering this specialized training fill this role?
Will the state finance additional university staff to serve on the certification renewal team?

If we ook at the third member of the review team, the peer, we feel this choice will also be problematic to
all teaching areas, not only in the SLMS scenario. A peer, according to our definition, is someone who has



o

the same background and training as the person being reviewed. In many cases, such a peer will not be g
available, cither within the school or within the district. Small districts will have particular difficulty with
this prob}cmm situation. Large ones may as well. School administrators are reluctant to have their
library media specialist gone during the school day because of the unique role they play within the school.
Library media specialists are also reluctant to leave their schools because they know it takes a presence to
cultivate teacher trust and support, and to build and implement the information literacy curriculum so
necessary to the children of the 21st century. If peers are neither available nor willing to take on this new
task, there is no indication that alternative plans are in place, The DPL, or CESAs would be a possible
alternative but they too lack the staff to handle this new challenge. But then, we ask, who within a CESA is
qualified to review the ifcrary media specialist? Many CESAs do not employ certified library media
specialists. It seems that in attempting to remedy our current shortage, the proposal is requiring more of
what we don't have, certified ;md competent library media specialists.

xNexi is mc questwn of trazmng Mosz prefesszauai educztors are not trained nor comfortable in the role of
peer review. ‘Training could help alieviate this problem, but a trauung plan was not mentioned within the
proposal. Even with training, will peers feel comfortable reviewing the professional plan of their friend in
the next room or the next building? Will honesty prevail, or will the good buddy system override? Peers
fmm dxﬁ'erent districts may solve this problem, but that brings another and overriding problem to mind:
time and money. Bringing people into a district fmm another district will require compensation and time.
Wlll the state prcmdc compensancn iaeyond the cun'em TEevenue caps?

To almost every pmbiem wc have :dennﬁed, there is a possﬁ:}e seiuucm_ money or mrmmemtmn Neither
however, was alluded to in the licensure changes. We feel that this is 2 serious oversight To expect these
additional mponsfmhnes from school districts, institates of higher education, and possibly the DPI and
CESAs, without any plan for underwriting the increased work load is truly a step towards failure. In the
past, licensing fees have covered all the state's licensure expenses. With the broad changes proposed, is a
licensing fee increase on the horizon? Can it cover the mounting costs? Has a cost analysis been done?
The state budget, which is now funding individual teacher's efforts to receive National Teacher
Certification, surely can fund a state initiative that takes teachers along a similar path. Without a hard look
at cxpc:nses, we qucsmm the success of the proposal's restructure of professional licensure.

inconclusmn, byputung tbc mbcfcr: thc hors:, wsbehm r.hattb.xsproposai is missing critical
o mgredzcnm
. frxm‘é"n‘"éasmbe”spm mbhs!nngthcﬁammrkfarthc sumsnfthw: chzm’gcs We canmot trust
vagiie descriptions of "who" will certify or evaluate.

* Those expected to serve in the review capacity must be provided with expectations and an avenue to
gain the knowledge they lack.

LB -Asmemdcapp:alprm ncedsmb(: in place to allow for appeals of the review team's decision.

« A System to ensure statewide consistency needs to be included along with a plan for oversight of
digtricts’ pohm&s and pmwdmcs

N fnndsnwdtobcdc}meamdmﬁmmthznummus impacts upon local districts.

Education departments in the instintions of higher learning, 3nd these exist at all our state muw:mnﬁ,
must be:compelied to provide school admnnstrauvc tzmdidates prepatation for this new role. Included
in their coursework should be descriptions of the true nature of the SLMS role within the school.

« Library certification programs need to be encouraged and nurtured at more state universities. Distance
learning and other technology-based options for providing coursework must be promoted and-
encouraged

« “The CESAsneed to prepare to support this type of licensure. They will need at least one person with
the Tibrary media specialist background to spearhead efforts. Adding a plan for gradual installation of
the proposed changes along with training prior to full implementation would allow time to fine-tune

-and revamp plans. Possibly using a pilot program similar to the welfare plan implemented by the state
in the past two years would be one possibility. Using a phase-in process would provide a clearer view
of the ramifications of these major changes proposed by the DPL Tt would allow time to make
correctons and adjustments prior to statewide adoption.



Including these additional measures will help to assure a sustainable process as well as accountability and
more equitable review of all library media specialists, as well as all educators in Wisconsin. With these in
place, along with the innovations already included in the DPI's proposal, WASL/WLA would feel confident
of 2 workable licensing process to take all of Wisconsin's educators into the next century.

Sincerely yours,

' Carol S. Surges
1999 WASL Chair

CDEMSES



October 1999

To whom it may concern,

I am in support of a modification to the current language, which
requires a teacher license as a prerequisite for school library
media specialists. I have attached an article that recently was

published on this subject. _

ot

Pete Smith ‘ )
Library Media Specialist
Lowell Elementary, Madison
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© "™, oes anybody want to be a librarian? The statistics

isay hardly any college students aspire to join the

...-" field. Librarianship is a “discovery career” to

 which people tum when Plan A in their lives doesn’t
- work out.

- Atthe same time, some librarians use rhetoric and pro-

mote strategies that say they don't really want to be li-
b brarians, but, rather, want to do some other profession’s
work. Corporate librarians want ta be knowledge asset
managers. Public librarians want to be bookstore man-
agers. Academic librarians want to be university faculty.
~ And schoel librarians want to be teachers-just not in
the classroom, thank you.

Rather than focus on providing service—which some
find demeaning—many librarians in the “information
literacy” movement would tain those who should be our
clients to serve themselves. That way librar-
| . fans can do something else: teach classes,

design curricula, or sit in the seats of educa-
. tional power and control. N
. Why doesn’t anyone want to be a librar-
-y ian? A fundamental reason may be that we
" have never treated school librarianship as a profession in
; its own right It's been a hybrid of teaching and librarian.
b ship, with, in many cases, a more modest length and
F " level of preparation than other branches of the profes-

-sion. We act as if school librarianship had no separate
. identity, o unique contribution to make, little knowl-
|~ edge to master. Eighty years ago it may have been desir-
i able that school librarians be prepared primarily as
! teachers. But in our time, students’” needs call for 2 dif.

ferentiation of roles.

A PROFESSION'S LEGITIMACY RESTS ON THREE BASIC ELE-
menis: its practitioners’. unique mastery of useful skills;
| - i effective delivery of services; and society’s recognition
¢ that the profession has both the authority and compe-
i tence to solve important problems, A profession focuses
. On its own éxpertise. It is responsive to its clients’ needs.
And it differentiates itself from other professions.
I think it's time we professionalize school librarian-
ship, Why? Because children would be better served.

owledge and information systems, from books to com-

+ A  PUteTs to networks, are demanding. But they are only
¢ ks, they change frequently, and understanding how to
{ Use them should not be the goal or end in itself. If librar.

' Librarian, Teach Thyself

- It’s time for school librarians to focus on IibrarianShip-?—not teaching

By Dr. Kaith SIiggéf V
g |

ians would focus on serving their clients instead of trying
to help themn master information systems, we would econ-
serve our users’ ime and attention, both of which are ir-
replaceable resources. We err if we claim that what
librarians do is what everyone should leam.

ip?

Rather than focus on providing service, many librarians
would rather train our cfients to serve themselves.

i " ’

of the school —it's an integral part of a system. Relax. Li-
brarians won't save the world. Librarianship does offer
opportunities to engage in decent work, to be helpful,

and to patticipate in intellectually challenging experi-

ences. That's 1 lot,

Dr. Keith Swigger is dean of the School of Library and
Information Studies at Texas Woman's University in
Denton, TX. .
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WET Statement of Support for
Clearing House Rule 99-030 Relating to Teacher Education Program
Appraisal and Licenses

By
- Bob Beglinger, President
Wisconsin Federation of Teachers

Te_stizmny
Senate Education Committee
NoVembe:_'l_?, 1999

Mamtammg high : standards for Wzscensm teachers has long been a
concern of the Wisconsin Federation of Teachers. As a result, begmmng n
1995 the WFT joined the Wisconsin Task Force for Restructuring Teacher
Education and Licensing. The end result of this collaborative effort was the
proposed administrative rules, “Teacher Certification and Program Approval
Reqmrements "The WFT Executive Board deliberated on the proposed
changes in May of 1999 and supports the concept of restructuring teacher
hcensure in Wisconsin.

: Support for the proposed rule is predicated on the knowledge that

V i='teacher preparation will now focus on demonstrated mastery of what makes
a good teacher, and the ability of teachers to be directly involved in shaping
their unique professmnal development plan. Increased accountability
resulting from measuring professional growth: against clearly defined
standards insures that Wmsonsm teachers wxll coatmue to be among the best
in the nation. -

The Wisconsin Federamm of Teachers supports the cancapt of
mentoring. Many new teachers leave the profession within the first 5 years.
The transition from student teaching to professional teaching is often
difficult for new teachers, especially when they are often assigned some of
the most difficult teaching situations. The guidance of an experienced and
qualified mentor can be crucial in helping new teachers to bridge this gap
and become skilled master teachers.

The adoption of a three-tiered licensure system, not only signifies to
the citizens of Wisconsin that this state is committed to enhancing student
learning, but it also sends a clear message to Wisconsin teachers that their
efforts at mastery of their profession will be recognized. '



In summary, the WET supports the concept of a performance-based
teacher licensure system, supports the expansion of teacher mentoring
programs, and supports the concept of a multi-tiered licensure system which
recognizes the advanced competencies of those teachers who commit
themselves to a program of lifelong learning as they strive to provide the
greatest educational opportunities possible for Wisconsin’s youth.

- WFT looks forward to your support and adoption of the rules. Thank
you again chairperson Grobschmidt and members of the Senate Education
Committee for this opportunity to speak to you today.



